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Overview In response to societal demands, many organizations (including
educational institutions, corporations, and government agencies)
have moved toward offering employees, learners, and others the
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opportunity to learn at a distance. Offering learning opportunities at
a time and place convenient for the learner has become a priority for
many organizations, as well as a source of possible revenue or cost
savings.

In recent years, distance education has become a viable alter-
native or adjunct to the conventional educational and training
delivery that served most organizations throughout the twentieth
century. While many employers view distance education as an inex-
pensive and pragmatic method for delivering training, and many
educational institutions perceive distance education as an alterna-
tive format for increasing enrollments and revenues by accessing
new student markets, these expectations and intentions will not
ensure the future success of distance education. Without a revised
focus on meeting the needs' that moved us toward distance educa-
tion in the first place, there is little hope that distance education will
be capable of leading our learners into the upcoming decades with
the necessary knowledge, skills, attitudes, or abilities for achieving
success and making a useful contribution.

Is your organization’s strategic plan for distance education
aligned with the characteristics that will be the hallmark of useful
learning opportunities in the future? This is a question that can only
be resolved by answering the “right” questions . . . questions few
organizations have asked. The Strategic Audit for Distance
Education poses many of the questions that are considered essential
for success in the future (Kaufman and Watkins, 2000; Kaufman,
Watkins, and Leigh, 2001).

SUGGESTED IMPLEMENTATION
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The Strategic Audit for Distance Education is designed to assist
organizations in asking the “right” questions with regard to their
intentions and plans for distance education and training. The audit
is based on the fundamental characteristics that we have ascertained
as likely to be embodied by successful distance education programs
in the years to come. Complete the audit with the guidance of for-
mal strategic planning documents as well as other documents that
may assist you in honestly representing the direction that has been
set for distance education and training over the next five to fifteen
years within your organization.

"Needs"” are defined as gaps in results, not gaps or deficits in means, activities,
or resources. (Kaufman, 2000)

ASSESSMENT INSTRUMENTS



STRATEGIC AUDIT FOR DISTANCE EDUCATION

Dimensions of
Distance Education Response

1. Is planning focused on @ @ 2 @ ® ®
processes or results? Processes Results

2. Is it focused on the individual, @ @ @ € 5 @
organization, or society? Individual Organization Society

3. Is it driven by the media, D 2 @ ex 8 &
content delivery, or its Media Content Usefulness
usefulness?2

4. Are needs defined as gaps in D 2 @ @ ® ®
desired resources or as gaps Resources Results

G between current and required

< results?

Z

< 5. Are needs (gaps in results) (3} @ k)] @ B ®

= formally or informally Informally Formally
identified and prioritized?

6. Are the courses or programs ® @ @ o] B @
linked to internal Administration External
administration or external
usefulness?

7. Does a formal, clear, and ® @ ® @ B @
common goal link Assumed Formal Link
courses or programs with other
learning opportunities, or is the
link assumed?

8. Is the content dictated by @ @ @ @ 5 @
subject matter experts (SME) SME . Usefulness
or derived by usefulness for the
learner’s future?

9. Is the content of ) @ @ @ ® G
courses or programs designed SME Systematic Design

= through a systematic process
>3 (e.g., performance system or
CE instructional design) or by a subject
4z matter expert (SME)?
=1
= | 10. Is the instruction set or @ @ @ @ ® ®
customizable by the learner? Set Customizable
11. Are the designers, developers, @ @ @ @ ® ©
and deliverers credentialed to do Non-credentialed Credentialed
what they do: develop learning
materials that work?

*While Dutton and Lievrouw (1982) caution that content should drive-media selection, this should not be con-
fused with allowing the content to drive what should be offered in the first place.

Copyright McGraw-Hill 2002. To customize this handout for your audience, download it to your hard drive from the McGraw-
Hill Web site at http://www.books.mcgraw-hill.com/training/download.
The document can then be opened, edited, and printed using Microsoft Word or another popular word processing application.
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STRATEGIC AUDIT FOR DISTANCE EDUCATION

Dimensions of
Distance Education Response

12. Are the courses or programs @ @ @ O] ® ®
delivered at an institution or Institution Remote
at a remote site, including
one’s home or workplace?

13. Are the courses delivered @ @ @ Y 5 ®
using conventional, telephone, Conventional High-Tech
books or workbooks,

> video, computer, Web-based
ok means?
ZE
> 2 | 14. Is there primarily @ @ @ @ ® ®
g = asynchronous interactivity Synchronous Asynchronous
Z between learner and instructor or
deliverer?

15. Does the learner have access §1] @ @ @ Ly ®
to support units (e.g., academic Limited Access Full Access
advisement, career counseling
and planning).

16. Does the learner get @ @ @ @ @ ®
immediate feedback Delayed Immediate
concerning performance?

17. To what extent is the content @ @ @ @ 3 ®
of the courses or programs Limited t Comprehensive
formatively evaluated?

18. Are the delivery vehicles for @ @ @ @ 5 ®

©n the courses or programs formally Informally Formally
= evaluated for their effectiveness
2 and efficiency?
B2
5 £ [ 19. Are the courses or programs 0 @ @ o) ® ®
: 3] evaluated for long-term Short-term Long-term
z2 consequences (learner
% E benefit)?
;‘ 20. Are distance education @ @ 3 @ 7 ®
& programs evaluated for long- Short-term Long-term
term financial return-on-
investment for the
organization?

Based on Kaufman, Watkins, and Guerra (2001).

*Education, through a distance or not, is dependent on two-way communication (Garrison, in Hanson et. al,
1997).

*Learner support units or entities are an important part of distance learning environments (Ely, 1990;
Converso, Shaffer & Guerra 2000, Moore & Kearsley 1996).

Copyright McGraw-Hill 2002. To customize this handout for your audience, download it to yvour hard drive from the McGraw-
Hill Web site at http://www.books.mcgraw-hill.com/training/download.
The document can then be opened, edited, and printed using Microsoft Word or another popular word processing application.
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SCORING AND INTERPRETING RESULTS
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Enter the response value for each question from the strategic audit
in the table below, and then total the score.

Question Number Response Value

Question 1

Question 2

Question 3

Question 4

Question 5

Question 6

Question 7

Question 8

Question 9

Question 10
Question 11

Question 12

Question 13
Question 14
Question 15

Question 16
Question 17
Question 18
Question 19
Question 20
Total

1

Total from 108 to120

The organizational planning is aligned with the characteristics that
place it in a competitive position for distance education where it can
add value to all stakeholders. Strategic initiatives must now be
matched with actual performance within the organization.

Total from 96 to 107

The organization is likely on the right path. Further specification of
the results to be achieved at the individual or team, organizational,
and societal levels is probably required. Efforts should be made to
ensure the implementation of programs and policies that are
grounded with a results focus.

ASSESSMENT INSTRUMENTS
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Total from 84 to 95

Organizational leadership should review the commitment to dis-
tance education. If the programs are not focused on adding value
through useful results, then future programs and projects should be
reconsidered. A significant change creation initiative is likely
required if distance education and training programs are going to
have future success (see Kaufman and Lick, 2000; Kaufman,

Watkins, and Leigh, 2001; Watkins, 2000).
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